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Abstract 
Focusing counselling on students in educational environments may seem both justified and consistent with frequently cited paradigms. However, 
at least in Romania, there is a growing consensus that teachers are being deprived of proper counselling and that something should be done about 
it. The study analyses current professional and social contexts influencing teachers and identifies counselling needs, using the Lifeskills helping 
conceptual framework.  
The Lifeskills helping conceptual and operational framework proved to be a useful tool for defining counselling needs in such a way as to 
increase the probability to set up relevant counselling programs targeting specific groups of teachers, as well as to select appropriate intervention 
techniques and means for individual problems.  
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
There seems to be a consistent tendency (at least in Romania) to believe that counselling in educational 
environments should primarily be focused on students. For example, out of the 68 papers published in the 
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Proceedings of the 2010 international Conference “School Counselling between Challenges and Paradigms” that 
took place in Constantza, Romania (Dragu et al. 2010), only four were related to counselling teachers.  
On the other hand, both public discourses of key actors in Romanian education, as well as research data suggest that 
Romanian teachers are being ever more frequently exposed to situations that would call for extensive and 
professional counselling. 
 
2. Problem statement and purpose of the study 
Public awareness in Romanian education does not seem to have grasped the idea that teachers may be in need of 
counselling as much as students, if not more. Both teachers and researchers seem to accept for the moment that 
teachers are to blame for the poor state of education, but the only explicit conclusions being derived refer to teacher 
salaries and the volume of work (România educaţiei, România cercetării, 2007). 
We shall try to use research data and content of public discourses of prominent figures in Romania education as 
starting points in identifying counselling needs of teachers. 
Furthermore, we shall use Richard Nelson John’s Lifeskills Helping conceptual framework in defining counselling 
needs, in order to increase the probability of generating sound counselling programs or finding effective intervention 
techniques to accommodate the identified needs. 
 
3. Counselling needs sources 
3.1. Research data 
A recent study investigating the state of the key pecuniary and non-pecuniary factors as influencing the 
attractiveness of teaching profession in Romania (Lisievici et al., 2013) has found that: a) Most of the pecuniary and 
non-pecuniary factors do not seem to work as attractants to teaching profession in Romania; b) Salary was clearly 
not consistent with the level of training of teachers and the importance of teaching for society; c) Respect for 
teachers from society and students was low and tended to decrease sharply; d) The day to day activity included 
percentages of  20 to over 60 of the working time allocated to planning, reporting, preparing statistics and other 
various documents for school management, local and central education authorities or quality assessment agencies; e) 
Teachers were often unable to use their statutory vacation time; f) Teachers would rather not recommend a teaching 
career to young people; g) Should the respondents be able to turn back the time, would rather not choose a teaching 
career. 
 
3.2. Public discourse of key actors in education system 
Case 1. Ex Education Minister blames the teachers 
Professor Mircea Miclea, ex Minister of Education has recently made some statements about the current situation of 
education in Romania (http://www.ziare.com/mircea-miclea...).  
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According to him, the Romanian education system was „(…) ineffective, irrelevant for the labour market, 
unequitable and of poor quality”. 
The blame for this situation is mainly allocated to teachers.  
They are „demotivated, disengaged and superficial”. Most of the teachers are ”atrociously conservative”. The poor 
results of Romanian pupils at PISA international tests can be explained by “poor teaching and assessment in the 
classrooms”. While admitting that average teacher salary in Romania represents 0.9 of GDP per capita, while in the 
European Union is 1.2 of GDP per capita, professor Miclea states that the salaries do not represent a major issue. It 
is suggested that poor teachers are still being paid more than they deserve.  
 
Case 2. Current Minister identifies top level corruption and abuse but is not outraged by it 
Professor Mihnea Costoiu, the current Minister for Higher Education and Research has recently been interviewed on 
future developments in Higher Education (http://www.ziare.com/scoala/universitati...) and stated and there are going 
to be new criteria for universities classification in the near future.  
In the same interview, we have the opportunity to find out that: The University of Suceava contested the previous 
exercise of universities classification and its legal action was successful in court. Furthermore, the documents 
related to how was selected the Agency that conducted the classification exercise could not be found in the Ministry 
offices. The European Association of Universities, credited with the classification, denied its involvement.  
Putting aside his feelings of disappointment and sadness for this course of events, professor Costoiu did not seem to 
be surprised or outraged by the fact that, apart from the exercise being conducted by a ghost agency, the results of  it 
produced effects on funding being supplemented or diminished for different universities. Suspicions of top level 
abuse and corruption in education seem justified and cast doubts on the frequently used explanation for things going 
wrong in Romanian education: It is the fault of teachers. 
 
3.3. Previous analysis 
We have presented during the international conference “School Counselling between Challenges and Paradigms” 
that took place in Constantza, Romania, 4-5 June 2010 (Lisievici, 2010) a paper dedicated to the counselling needs 
of teachers in secondary schools.  
The paper pointed out that in identifying counselling needs, the context factors of teaching should be taken into 
account. The context factors identified and described in that paper were: 
3.3.1. Demographic context factors 
Demographic indicators evolution trends may suggest to the policy and decision makers at education system level 
and institutional level that reducing the number of teachers is needed. Indeed a report issued by a committee 
appointed by the President of the country stated that ”demographic decline will lead to 50,000 teachers becoming 
redundant, out of which 80% in lower and upper-secondary education.” (România educaţiei, România cercetării, 
2007, p. 19). Such factors would impact on teacher’s expectations and perceptions of their occupational stability, 
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especially because there is no indication of an alternative policy, i.e. expanding professional role components in 
such domains as social communication, social work or social intervention.   
3.3.2. Funding context factors 
The under-funding of the education sector was pointed out in numerous reports and analysis (ex. România educaţiei, 
România cercetării, 2007). The consequences of this situation have also been noted. The same report indicated that 
in 2005, the entry level salary for teachers was 58.2% of the national average salary. It also indicated that the 
average teacher salary in Romania was the equivalent of 0.95 GDP per capita, while in OECD countries it was 
1.31% of the same. The recent interview of professor Miclea, ex Minister of Education (see above, Case 1) contains 
slightly different figures, but the difference of around .30 of the GDP per capita remained. 
3.3.3. Management context factors 
In our opinion, during the last two decades, educational management in Romania has been extremely successful in 
separating decision from accountability (Lisievici, 2010). Various “independent” bodies have been created to assess 
the “quality” of educations programs and to accreditate programs of studies and institutions, while policy making 
and system level decisions have never been audited or even scrutinized. This led, in time, to the development of a 
cultural model of blaming the teachers and the students for all the negative consequences of top level decisions. 
3.3.4. Social context factors 
The social standing and attractiveness of the teacher profession have been continuously eroded, up to the point 
where the capability of the education system to both retain and attract valuable teachers or candidates for initial 
training programs has been reduced (Lisievici, 2012). 
Media, representatives of civil society and key figures in the education system top management criticize or even 
verbally abuse teachers and teaching profession on a daily basis. 
 
3.4. Lifeskills Helping approach 
 Lifeskills Helping approach in counselling has been developed by Professor Richard Nelson-Jones (Nelson-Jones, 
1993, 1995, 1995a, 2009) over the last two decades, as a powerful and easy to use tool in counselling. 
In a nutshell, it is it can be described as a psychological educational approach with the following major components 
(Nelson-Jones, 1995, 1995a): 
 
Four basic ideas 
Most of the problems that the clients bring to the counselling sessions are associated with their learning history, 
namely with learning and maintaining lifeskills relevant for coping with the respective problems. 
Clients contribute to a larger extend than the external factors to have the problems appear and persist, by possessing 
and maintaining deficits in their thinking and action skills. 
Counsellors are most effective when, while developing supportive relationships with clients, train them in thinking 
and action skills needed to deal with the problems. 
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The ultimate goal of Lifeskills helping is self-helping, that is to have clients maintain and develop relevant skills to 
cope with present problems, but also to prevent and handle future problems. 
 
Lifeskills 
Lifeskills are being defined by Nelson-Jones as sequences of choices made by people in different skills areas 
affirming psychological life versus biological life, i.e. Mind versus Body, Attaining human potential versus Health, 
Learning versus Maturation, Assessment versus Diagnosis, Awareness and choice versus Animated existence, etc. 
The Thinking skills identified by Nelson-Jones are: Owning responsibility for choosing, Using coping self-talk, 
Choosing realistic personal rules, Choosing to perceive accurately, Explaining cause accurately, Making realistic 
predictions, Setting realistic goals, Values clarification, Using visualization skills, Making realistic decisions, 
Preventing and managing problems. 
The Action skills identified by Nelson-Jones are: Communicating and relating skills, Parental skills, Study skills, 
Work skills, Leisure skills, Health skills, Social participation skills. 
 
The five stage counselling process 
Nelson-Jones developed a systematic five stage model for his approach. Apart from consistent descriptions and 
examples of the counsellor interacting with the client, he identifies for each stage a comprehensive list of skills to be 
developed and mastered by a successful counsellor. Here is brief description of the five stages. 
Stage 1, Develop the relationship, identify and clarify the problem(s).  Developing the supportive relationship with 
the client is seen as essential but not sufficient. In the second part of this stage “the root system” of the problem 
should be identified and clarified. For example (Nelson-Jones, 195a, pp. 116-117), if a hypothetical client comes to 
helping saying “I am depressed. Help me.” the counsellor may discover a number of roots for this problem, 
including poor relations with wife, one difficult parent, no friends, few recreations and little satisfaction at work. 
Stage 2, Assess problem(s) and redefine in skills terms. At the end of this stage, for each of the root problems 
previously identified, the counsellor and the client should agree on a list of hypothesis about thinking and action 
skills weaknesses that caused the problem to appear and persist. 
Stage 3,  State working goals and plan interventions. At the end of this stage, the list of hypothesis on deficient 
thinking and action skills should be converted into a table of working goals and activities needed for their 
attainment. 
Stage 4, Intervene to develop self-helping skills. Intervention techniques are being use to correct deficient skills, 
develop skills relevant for eliminating problems and preparing the client to become independent and able to self-
help. 
Stage 5, End relationships with client. 
 
4. Defining counselling needs for teachers 
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By relating the previous analysis and findings to Lifeskills helping framework, we decided to define the counselling 
need in terms of a) Lifeskills to be acquired or developed in order to better cope with b) Root problems present at 
the levels of c) significant professional contexts that the teachers have to function in.  
 
4.1. School context level 
Needs associated with Root problem 1: Understanding and performing professional role components.  
1.1. Perceiving realistically the complex structure of professional roles. Teachers need assistance to correctly 
perceive important new components of their professional role, like involvement in community life, supporting 
education processes in student families, as well as connecting students to European realities and values.  
1.2. Acquiring action skills to help students develop attitudes and competencies, rather than accumulating vast 
quantities of relevant and less relevant knowledge.  
Needs associated with Root problem 2: Assuring student attainment. 
2.1. Teachers need assistance to assume responsibility for student attainment, especially because teachers are still 
using various ways to rationalize that the responsibility for success stays mainly with the students. 
2.2. Acquiring teaching skills to motivate and stimulate student participation. 
2.3. Acquiring assessment skills relevant for a wide spectrum of cognitive and non-cognitive learning results. 
Needs associated with Root problem 3: Communicating with students. 
3.1. Acquiring communication and relating action skills, like initiating interpersonal contacts, listening, showing 
interest, offering information of a personal nature, managing negative emotions and conflicts. 
3.2. Acquiring evaluating and assessing decision alternatives skills, regarding ways to react in specific situations 
generated by the student’s 
explorations and experiments in search of personal identity.  
Needs associated with Root problem 4: Communicating with student’s parents 
4.1. Acquiring communication and relating action skills. 
4.2. Perceiving realistically the values, expectations and problems of parents by expanding the understanding of 
cultural, social class, gender, sexual preference, age, health, religious, support network contexts. 
Needs associated with Root problem 5: Communicating with school management 
5.1. Acquiring communication and relating action skills. 
5.2. Using legal instruments and procedures to prevent errors of judgement or abuse from school management.  
Needs associated with Root problem 6: Career management 
6.1. Perceiving adequately personal strengths and weaknesses, professional competence and social skills. 
6.2. Developing study skills, in order to maintain and develop professional competence. 
6.3. Developing research and scientific reporting and communicating skills. 
6.4. Acquiring skills to identify and make use of opportunities for career development and occupational mobility. 
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4.2. Education system context level 
Needs associated with Root problem 1: Understanding and/anticipating future probable developments 
1.1. Accurately perceiving the explicit and implicit rationale of decisions made at education system level and the 
impact they are going to have on institutions, teachers and students. 
1.2. Accurately predicting future decisions or developments at education system level and probable impact on 
education system components. 
Needs associated with Root problem 2: Communicating with decision making institutions or persons 
2.1. Identifying and exploring additional communication sources and channels that would help better understanding 
of system level decisions. 
2.2. Identifying communication partners and channels to provide feedback for system level decision makers. 
2.2. Identifying and using proper communication formats and channels to prevent or block decision that would have 
detrimental consequences on the education system, to alleviate effects of past bad decisions or to stop abuse from 
high ranking education officers. 
Needs associated with Root problem 3: Communicating with professional associations and trade unions. 
3.1. Perceiving realistically the potential of such organizations to promote and defend the rights, interests and image 
of teaching professionals. 
3.2. Identifying and using proper communication formats and channels to effectively convey relevant messages to 
professional associations and trade unions. 
 
4.3. Wider social system context level 
Needs associated with Root problem 1: Understanding the social importance of the profession. 
1.1. Perceiving realistically the social importance of the profession. 
1.2. Clarifying the set of personal values that is being used to make judgements on decisions and developments at 
social system level. 
1.3. Correctly allocating causes for decisions and/or development that are contradictory to the personal set of values. 
Needs associated with Root problem 2: Communicating and relating with decision makers at state level, namely the 
Government, the Parliament and the judicial system. 
2.1. Acquiring institutional communication skills, like producing and disseminating reports on education policies, 
initiating legislation, initiating and managing public debates. 
2.2. Acquiring institutional communication skills to address the EU Parliament, Commission or courts of justice 
Needs related to Root problem 3: Communicating with mass-media and civil society. 
3.1. Acquiring skills to monitor media and select published material that calls for a public reaction. 
3.2. Acquiring skills needed to write press statements, to organize press conferences, to provide comments to 
published material. 
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5. Conclusions 
Using Lifeskills helping framework in defining counselling needs generates multiple benefices: 
Chances of missing relevant needs are reduced, as the framework stimulates and guides exploration; 
Needs definitions are suggestive of appropriate intervention measures; 
Needs definitions can be easily understood by teachers and increase probability of teachers working together with 
counsellors during the intervention stage; 
Needs definitions can be used to set up both for individual and group counselling programs. 
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